Abstract-The objective of the research is to analyze the development of awareness about gender equality in students through the learning process of citizenship education. This is one of the strategies to resolve the chain of gender injustice in communities that tend to discriminate against women. This research use qualitative with a participatory action research approach. The subjects are the civic education student's who attend the Perspective Gender class during the semester of JulyDecember 2017. The results show that there are three stages of gender equality awareness of the students. First, to accept the issue of gender inequality within society and the state. Second, respond to the gender inequalities for reasons. The last, analyze gender inequality and giving solutions. The result of the research concluded that there has been a change in gender equality awareness of the students throughout the process of recovery. This condition is assumed can be one of the Efforts in breaking the links of gender inequality and social Injustice, because social Injustice is basically rooted in gender inequality.
I. INTRODUCTION
Gender-based social injustice is a common problem in various countries, especially in developing countries in Asia, Africa, and America. The UN through SDGs (Sustainability Development Goals) targeted be achieved by 2030 still makes gender equality as one of the 17 goals of MDGs (Millennium Development Goals) that should have been achieved by 2015. The seventeen objectives are (1) no poverty, (2) zero hunger, (3) good health and well-being, (4) quality of education, (5) gender equality, (6) clean water and sanitation, (7) affordable and clean of energy, (8) decent work and economic growth, (9) industry, innovation and infrastructure, (10) sustainable cities and communities, (12) responsible consumption and production, (13) life action, (15) life on land, (16) peace, justice and strong institutions, (17) partnership for the goals. The reality shows the whole countries in the world recognize that gender inequality is a problem in world development. Gender injustice can occur in sixteen SDGs goal because the goal of each goal is the development of human beings both male and female.
The UN has been launching a Gender and Development approach (GAD), which is holistically approach the problem by looking at how societies are organized both economically, politically and culturally as gender social constructs. The gender social construct governs the allocation of roles, attributes, rights, obligations, and responsibilities, and expectations of both men and women. Therefore, the gender awareness and gender sensitivity affect the success of the development. The Planners and the executor development should recognize that women's needs are different from men as a result of gender construction [1] . Thus, it is expected that gender inequalities in various aspects of development can minimize.
As an effort in building gender justice and equality in Indonesia, the government has strengthened the gender mainstreaming in development through the President instruction number 9 in 2000 which made gender mainstreaming as one of strategy in integrating the gender perspective in development. Each institution, both central and regional, should integrate a gender perspective in every policies and program. It is expected to increase gender awareness and gender sensitivity of policymakers and recipient communities so that gender equality and justice can be realized. It means that every person, both government and society, have high gender awareness and gender sensitivity. They realize both men and women are different as a result of social construction but this differences will not create injustice to both men and women.
Various efforts have been made to increase gender awareness of decision makers. One of them is increasing the gender awareness and gender sensitivity among the potential groups which will be able to be agents in the socialization of gender equality and justice in communities. Some research shows that education is one of the significant pathways of gender equality and justice dissemination. However, textbooks and teachers are not gendered sensitive [2, 3, 4] . The handbooks contain bias gender' pictures and phrases. Thus strengthening the belief of women and men are gender differences. Similarly, the treatment of teachers who still tend to be gender biased. Most of these conditions continue to this day, especially for teachers. The curriculum in Pakistan has the potential to perpetuate gender inequality, while lecturers and teachers do not have the understanding and ability to transform gender justice [5] . The same thing was found in Lahelma [6] who examined gender awareness in teacher education institutions Based on the description, it can be seen that teachers are potential agents to continue the values that are gender biased and vice versa are also potential to become agents of socializing the values of gender equality and justice. In other words, teachers can become agents of socialization to break the chain of gender injustice if they have gender awareness. Research on efforts to increase gender awareness of teachers has been carried out by several researchers, among them are those conducted by Halai [7] . The findings of the study conclude that gender awareness of teachers can be improved through training of teachers conducted professionally and widely. UNICEF through the peace education program has also included gender training for both schools and NGOs. Other research is an effort to increase gender awareness for children with intellectual disabilities through training to increase their awareness to protect people with disabilities from sexual violence in schools [8] .
Unlike previous studies, increasing gender awareness was carried out on prospective teacher students through the learning process in a special gender course. This is one of the strategies that is seen as more effective because early on the prospective teachers have developed gender awareness. Students of the Civic Education Study Program are very strategic to be prepared as agents of socialization of gender equality and justice. Because the substance of civic education is closely related to the rights and obligations of citizens. Thus the civic education students are expected to be both individuals, and later when they become teachers they can become agents of socialization of gender equality and justice in schools through the subjects and activities they develop. Socialization through schools will be relatively more effective because of the more conducive and controlled conditions and school climate.
Analysis of the development of student gender awareness refers to the stages of value development proposed by Anderson and Krathwohl in Wilson [9] , which consists of five stages namely accepting, responding, valuing, internalizing and actualizing. This study found that students who have followed the learning process can be grouped into three stages, namely the stage of gender awareness development, or the stage of acknowledging gender injustice, the stage of responding to gender injustice, and the stage of providing solutions to gender inequality as a form of assessment.
II. RESEARCH METHODS
This article was written based on a study entitled Growing Student Gender Awareness through Analysis of Gender Issues in Gender Perspectives Course. This study was conducted on Civic education students who took perspective gender subject on Semester July-December 2017. Perspective gender is a subject which offers for fourth-year students. This course aims to equip students with an understanding of gender concepts, objectives and implications in society, related theory, as well as perspectives gender which can be used in analyze injustice phenomenon in many aspects of life, both social, political, economic, legal, etc. which occur at the local, national, or international, can be implemented in research and civic education in schools, and is able to be aware with actualize gender in thinking, acting, and realization of gender equality and justice. In addition, this research conducted only in group A were consisting of fifty-one students where forty-one of them are women and ten men. This study used a qualitative approach with Participatory Action Research Method. Data were collected through observations, tests, and discussions. This data where validate by using triangulation of data collection techniques. Furthermore, the data analyzed using qualitative analysis of Milles Huberman model.
III. RESEARCH RESULT
Based on data research, student's gender awareness can be group into three categories. First, the group who accept the issue of gender inequality within the community and the state. Second, it responds to gender inequalities for various reasons. Third, analyze gender inequality and find the solutions. In detail, the research findings will be described as follows.
A. Recognition of Gender Injustice
At the first meeting, each student was asked to list their opinion about ten indicators of male and female. The most ten common indicators of the table below. Has sperm Quitter
The table shows that student's opinion about ten indicators for differences between men and women. The students understand that men and women are different. In general, men students are more eager to maintain men and women indicators are different, by contrast, more women students protested against these indicators. This can be observed from the number of women who commented on the indicators paired with men. Sentences such as "not at all, women also can do, women are also capable, etc." indicate the unacceptability of women labeling in the table. However, women students also do not completely reject those indicators. In conclusion, women' students do not accept several women indicators.
After the discussion, students were asked to mark the indicators which do not change and do not interchangeable in both men and women. The result is a categorization of male and female indicators based on the nature of the change. From the male indicators, there is only an indicator that does not change and cannot be exchanged. The indicator is men have sperm. While from the ten indicators of women there are two indispensable indicators of childbirth and breastfeeding. At this stage, the students begin to accept that quite a number of indicators can actually be shared by both men and women. Students begin to understand the concept of sex and gender. Sex is a biological construct brought from birth with different
Furthermore, students are asked to identify possible problems that will arise due to gender differences. Some of the problems identified are: (1) women are under-appreciated, (2) men are prioritized, (3) men dominate, (4) women are given less opportunity, (5) women stay at home, (6) women less trusted, (7) women become victims of domestic violence. Furthermore, students were asked to discuss the issues by comparing the problems experienced by men and the problems experienced by women as a result of gender differences. Based on the results of the discussion, the students concluded that gender differences cause injustice both to men and especially to women.
B. Response to Gender Inequality
Learning is expected to foster student sensitivity to the problems in the community from a gender perspective. The lecturer modifies the material and activities to build students sensitivity toward gender. In subsequent learning activities, students undertake group work to identify forms of gender inequality, causes and, consequences in people's lives. Each group analyzes gender inequality in one area, law and, policy, politics, employment, education, customs and culture, mass media. Based on the analysis results can be presented as follows: From the data table, it can be seen that students have been able to show the forms of gender injustice in various aspects of society. They have been able to recognize forms of gender injustice in the various aspects such as injustice in law, politics, work, education, customs and culture, and mass media.
C. The Solution to Gender Inequality
Based on the observation it can be seen that students' gender sensitivity increasingly continuously. Most of them began responding to the gender issues surround them more quickly, as well as those in their mass media. During the learning process, students are facilitated to be critically thinker and findings the problems solutions of gender inequalities occur in society. Based on the data obtained through discussions and exams can be presented the solutions offered by students. The solution is grouped into two, ie solutions that can be done as individual students and as a citizen. In more detail, the data is described in the table below. Individual Understanding the gender equity, does not discriminate the women, gender equality understanding starts from the family, do not commit against women violence, respect for women, provide opportunities for women, take the opportunities to work, speak for women injustice, deploy insight gender to family and friends, giving fair treatment to men and women, 2 Citizen educate, speak for gender equality, integrate in learning, advocate, justice, gender in various opportunities, become gender responsive stakeholders, encourage fair regulation, gender responsive development, empower women, criticize policies that are not gender responsive, participating in a women's empowering organization, encouraging the emergence of fair gender legislation.
Based on the table, the solutions offered by students can be grouped into several aspects: (1) increasing the knowledge , (2) cultivate a sense of caring or gender sensitiveness in injustice issues, (3) multiplying role model of equality and equity gender, (4) creating equitable gender at home, school, workplace, and community, (5) enhance the care and empowering organizations for women, (6) creating programs and policies that protect and equitable gender, (7) encourage community participation for gender equality and justice in the various sectors and organizations of both social organizations and political organizations.
IV. DISCUSSION
The gender-based social injustice in this article is a condition of injustice experienced by both men and women as a result of gender differences. Theoretically, Lengerman and Niebrugge in Ritzer and Goodman [10] grouped the root of gender injustice in four categories based on women's positions: gender differences, gender imbalances, gender oppression, and structural oppression. The gender difference is when the women position and their experiences in most situations is different from the men. Gender inequality is where women's position in most situations is not only different but also disadvantaged and unequal to men. In addition, gender oppression is when the women are in a position not only distinguished, unequal, but also actively curbed, subordinated, shaped, used, and abused by men. Furthermore, structural oppression is a woman's experience of discrimination, inequality, and oppression according to her social position. The
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structural suppression occurs when several groups take the advantages directly by control, exploit, subjugate other groups enforced through social structures which in this case is the patriarchal structure.
These conditions indicate that there is a need for strong and tough efforts to reconstruct a new structure more equitable for women. For that purpose, various efforts have been made such as making various laws, policies, programs, and action plans to create equal conditions for women and men in various aspects of life. An effort which considered as an effective way to break the gender inequality is through schools and universities. From the school can be formulated the policies, programs, curriculum, and initiate the gender awareness of teachers and students. In several European countries, the desire to promote gender equality and justice through schools has been going on for decades. However, as mentioned in the introduction, the school also became channels of socialization and defend gender injustice. Durani and Halai [5] showed that the curriculum in Pakistan potentially perpetuate gender inequality, while lecturers and teachers do not have the understanding and ability in transforming gender justice. This conditions also found by Lahelma [6] who examines gender awareness in teacher education institutions. Meanwhile, Halai [7] research shows that teacher gender awareness can be developed through professional and wide-ranging training. In addition, Sibel kucuk, Platin, and Erdem [8] examine the efforts to raise gender awareness in order to protect people with disabilities from sexual violence.
A study of efforts in raising student gender awareness finds three stages of gender awareness development. The stages are recognition of gender inequality, responding to gender inequality, and providing solutions to gender inequality. This stage is also in line with value development stages by Anderson and Krathwohl in Wilson [9] starts with accepting, responding, valuing, internalizing and actualizing. Acceptance or acknowledgment of gender inequality is a form of differentiation awareness between women and men and the difference leads to the injustice against women. Fakih [11] stated that gender inequality affects more women. Further, in minimal, there are five forms of gender inequality, that are: marginalization, subordination, stereotype, double burden, and violence.
In the second stage, both male and female students are able to identify forms of gender inequality. Even in some cases, men are relatively more active and enthusiastic in discussing gender inequalities. It can also be said that the learning which is done by integrating the gender issues have been able to initiate the awareness that gender differences were the cause of injustice against the women. It can be described as an increased awareness of good because theoretically, women tend to give meaning to the reality according to the what is desired by the dominant values in her community. So it is difficult for them to be aware of any injustice which happens to them. In addition, based on the study which was done by Shelly Kowalczyk, Suzanne M. Randolph, Linda Oravecz, shows that genderresponsive policies and systems can improve the health of women and children [12] . That is intervention through policies, systems, and programs to increase awareness of gender individuals or group which in turn can be an agent in promoting gender equality.
V. CONCLUSION
Gender differences have not be a problem as long as it won't become injustice. In reality, injustices occur as a result of gender differences. Sociologically, women are not only different in positions and experiences but also less fortunate and unequal to men, even in quite a few cases women are controlled, subordinated, used, abused by men who are institutionalized through a patriarchal structure. Therefore, it is a sustained and continuous effort to transform a lame and patriarchal structure into a just structure for both men and women. These efforts can include socialization, intervention, and integration of equality and gender equity in various sectors including in the education sector. Education as an effective and strategic way to reconstruct new values more equitably for men and women by raising awareness of students, teachers, and lecturers as potential agents in transforming to achieve social justice.
